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Wilmington University 

College of Education 

 

Laboratory of Practice 

 

Course Number: EDL 8115 

 

Course Title: Laboratory of Practice: Teacher Leaders 

 

Course Credit: 4 credit course 
 

Faculty Contact:     

 

Course Description:   

Each candidate must complete 240 clinical or internship hours in the classroom, school, or district setting. The Laboratory of 

Practice is differentiated accordingly for teacher-leaders.  It is the setting in which candidates have practical leadership 

experience and in which each candidate, with consultation with a local teacher leader, identifies a problem of importance to the 

classroom, school or district that becomes the candidateôs problem of practice. 

 

Minimum Time Requirements (in clock hours):  

 

Course Teacher Led Instruction  SEA Instruction Fieldwork/Clinical 

8125 40  20 as required 240 

 

 

College Education Program Attributes 

The manner in which we prepare educational personnel is informed by eight essential attributes: 

 

1. ensuring that programs are knowledge-based; 

2. viewing educational personnel as learners, including a focus on deconstructing past experiences as learners in 

coursework and field experiences and developing appropriate knowledge of the content and discourse of the 

disciplines to be taught; 

3. contextual and cultural sensitivity; 

4. facilitating inquiry and reflection, i.e., providing structured opportunities for critical reflection on and taking action in 

oneôs daily work; 

5. enabling authentic participation, collegiality and collaboration; 

6. building an ongoing developmental program that allows for continuous improvement, experimentation, and 

professional growth; 

7. ensuring that programs are standards-driven; and 

8. ensuring that programs promote the effective use of technology. 

 

 

Program Theory and Foundation 

Link to the Program Theory will be ho

http://www.wilmu.edu/education/educational-leadership-doctorate-curriculum.aspx
http://www.teacherleaderstandards.org/
http://www.teacherleaderstandards.org/


http://www.ccsso.org/Documents/2013/2013_INTASC_Learning_Progressions_for_Teachers.pdf
http://caepnet.org/~/media/Files/caep/program-review/spa-instructions/elcc-option-b-instructio20171002t121831.pdf?la=en
http://myweb.astate.edu/sbounds/Internship/ELCC_Standards.doc
http://myweb.astate.edu/sbounds/Internship/ELCC_Standards.doc
https://www.iste.org/standards/for-administrators
http://www.wilmu.edu/academics/competencies.aspx#graduate
https://www.doe.k12.de.us/Page/3752
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Carr, David. Professionalism and Ethics in Teaching. Routledge: Abingdon-on-Thames, United Kingdom. 2000. 
 
Dewey, John. Ethics. Dossier Publishing: New York, New York. 2015. 
 
Higgins, Chris. The Good Life of Teaching: An Ethics of Professional Practice. Wiley-Blackwell: Hoboken, New 

Jersey. 2011 
 
Murphy, Daniel. Professional School Leadership: Dealing With Dilemmas. Edinburgh, Scotland. 2007. 
 
Noddings, Nel. 

https://www.michigan.gov/documents/mde/4a._Final_Toolkit_without_bookmarks_370151_7.pdf
https://nces.ed.gov/transfer.asp?location=www.unicef.org/lifeskills/index_7260.html
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The learning outcomes described on the following pages illustrate tasks that must be carried out during the classroom or school, 

or district level administrative internship.  Each learning outcome is described in terms of its Model Teacher Leader 

Standards/Elements, purpose, topics, products, artifacts, rubric assessments.  

 

Every educational leader must be able to work with others to create a vision; assure the students and staff in the school are safe; 

respond to the needs and interests of those who send their students to the school; advocate for parents and caregivers, especially 

the marginalized and those in poverty; and lead in a way that is reflective, transparent, honest, ethical and courageous.  

 

The internship is the laboratory of practice in which theory and research meet practice. As practitioners who have learned by 

doing, candidates will become skilled at the advocacy that lead them to engage in discourse that brings others to their ideas. 

Problems are rarely best solved in isolation but by a collaboration of committed stakeholders who have been brought to agree on 

the problem to be solved and led to a consensus on the innovative solution to the problem.  

 

Stewards of Practice study and research within the everyday meeting of problems faced as practitioners and, using their 

knowledge of research in combination with reflection, improve their practice, through this internship that enabled candidates to 

become transformational leaders.  

 

The internship will emphasize practical experiences in the context of ñliving classrooms and schoolsò and districts. It extends the 

mission of the College of education to translate theory into practice.  Since the Laboratory of Practice occurs over a 4 semesters 

period (Fall, Spring, Summer, Fall; and/or Spring, Summer, Fall, Spring) in actual schools as the ñreal-lifeò laboratory of work, 

the candidate is encouraged to focus his/her work on at least seven components (N=22) for a total of 8 semesters if doing 2 

pathways.  This will afford a thorough experience and an in-depth opportunity for authentic learning of the various skills 

involved in teacher leadership.     

 

The internship requires practical experiences for our candidates that are contextual, real-world, and based on the Model Teacher 

Leader Standards/Elements.   

  

Requirement for Course Completion: 

Candidates are required to complete three (3) Content Area 
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2. Candidates will align a school, subject or grade level 
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1. 
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VI. a. Uses knowledge and understanding of the different backgrounds, ethnicities, cultures, and languages in the school 

community to promote effective interactions among colleagues, families, and the larger community 

VI d. Develops a shared understanding among colleagues of the diverse educational needs of families and the community. 

 

Product 



https://www.nasdtec.net/page/MCEE_DOCS?
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Novice Emerging Proficient (TARGET) Advanced Performance  

having reason to believe 

that another educator may 

be approaching or 

involved in an ethically 

compromising situation. 

be approaching or involved 

in an ethically 

compromising situation and 

knows when to take 

independent action. 

 

 

5.  Candidate Personalized Learning Projects  

  

Learning Outcomes 1, 2, 3 and 4 end the assessment system required activities for EDL 8115.  The following projects are the 

personalized candidate learning activities.  The personalized section includes learning outcomes beyond the formal assessment 

system and are based on the candidateôs declared needs as described in the candidateôs Leadership Development Plan with 

approval of the Field Advisor and the Program Chair.   
 

These activities are individualized and aligned to Model Teacher Leader Standards/Elements by the candidate with the approval 

of the Field Advisor and the Program Chair.  If a candidateôs project involves more than one standard, then the evaluator should 

apply the corresponding rubrics for assessment.   

 

For each project the candidate will describe: 

 the goals of the project; 

 the tasks and activities of the project; 

 standards/elements to be emphasized; 

 findings and analysis of the project; and 

 a reflective response on the impact on student, professional learning and innovative practices. 

 

Domain 1 - Fostering a Collaborative Culture to Support Educator Development and Student Learning.  The teacher 

leader utilizes group processes to help colleagues work collaboratively to solve problems, make decisions, manage conflict, and 

promote meaningful change; models effective skills in listening, presenting ideas, leading discussions, clarifying, mediating, and 

identifying the needs of self and others in order to advance shared goals and professional learning; employs facilitation skills to 

create trust among colleagues, develop collective wisdom, build ownership and action that supports student learning; strives to 

create an inclusive culture where diverse perspectives are welcomed in addressing challenges; and uses knowledge and 

understanding of different backgrounds, ethnicities, cultures, and languages to promote effective interactions among colleagues.  

Project 1 

 Unsatisfactory Emerging Proficient Distinguished  

Teacher 

Leader 

Domain 1 

Candidate aligns the 

goals of the project to the 

Teacher Leader Standard, 

but lacks a strong 

connection.   Candidate 

aligns tasks and activities 

to the Standard without 

an explicit connection.    

Candidate fails to identify 

the element(s) that inform 

the project.  Candidates 

states the finding but 

presents no analysis of 

the project based on the 

Candidate aligns the 

goals of the project to 

the Teacher Leader 

Standard.  Candidate 

aligns tasks and 

activities to the 

Standard.  Candidate 

identifies the element(s) 

that inform the project.  

Candidates states the 

finding and presents an 

analysis of the project 

based on the findings.  

Candidateôs reflection 

Candidate aligns the 

goals of the project to 

the Teacher Leader 

Standard and provides 

a rationale for the 

goals. Candidate 

aligns tasks and 

activities to the 

Standard and relates 

the artifacts or 

evidence to the 

standard.  Candidate 

identifies the 

standard(s) element(s) 

Candidate aligns the 

goals of the project to 

Teacher Leader 

Standard and 

incorporates and 

relates the alignment 

to educational theory 

or research. 
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findings.  Candidateôs 

reflection lacks 

connection to the key 

elements of the 

leadership standard. 

is linked to the key 

elements of the 

leadership standard. 

that inform the 

project.  Candidates 

states the findings and 

presents an analysis of 

the project based on 

the findings including 

a critique of the work.  

Candidateôs reflection 

is linked to the key 

elements of the 

leadership standard 

and demonstrates 

personal growth as a 

leader. 

the importance of the 

connection.  

Candidate identifies 

the standard(s) 

element(s) that 

inform the project.   

Candidates states the 

findings and presents 

an analysis of the 

project based on the 

findings including a 

critique of the work 

and provides 

suggestions for 

further or continued 

impact.  Candidateôs 

reflection is linked to 

the key elements of 

the leadership 

standard and 

demonstrates 

personal growth as a 

leader and provides 

personal goals for 

continued learning. 

 

Domain 2 - Accessing and Using Research to Improve Practice and Student Learning. 

The teacher leader assists colleagues in accessing and using research in order to select appropriate strategies to improve student 

learning; facilitates the analysis of student learning data, collaborative interpretation of results, and application of findings to 

improve teaching and learning; supports colleagues in collaborating with the higher education institutions and other 

organizations engaged in researching critical educational issues; and teaches and supports colleagues to collect, analyze, and 

communicate data from their classrooms to improve teaching and learning.  

Project 2 

 Unsatisfactory Emerging Proficient Distinguished  

Teacher 

Leader 

Domain 2 

Candidate aligns the 

goals of the project to 

the Teacher Leader 

Standard, but lacks a 

strong connection.   

Candidate aligns tasks 

and activities to the 

Standard without an 

explicit connection.    

Candidate fails to 

identify the element(s) 

that inform the project.  

Candidates states the 

finding but presents no 
analysis of the project 

based on the findings.  

Candidate aligns the goals 

of the project to the 

Teacher Leader Standard.  

Candidate aligns tasks 

and activities to the 

Standard.  Candidate 

identifies the element(s) 

that inform the project.  

Candidates states the 

finding and presents an 

analysis of the project 

based on the findings.  

Candidateôs reflection is 

linked to the key elements 
of the leadership 

standard. 

Candidate aligns the 

goal
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Candidateôs reflection 

lacks connection to the 

key elements of the 

leadership standard. 

findings including a 

critique of the work.  

Candidateôs reflection is 

linked to the key 

elements of the 

leadership standard and 

demonstrates personal 

growth as a leader. 

identifies the 

standard(s) element(s) 

that inform the project.   

Candidates states the 

findings and presents 

an analysis of the 

project based on the 

findings including a 

critique of the work 

and provides 

suggestions for further 
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reflection lacks 

connection to the key 

elements of the 

leadership standard. 

project.  Candidates 

states the findings and 

presents an analysis of 

the project based on 

the findings including 

a critique of the work.  

Candidateôs reflection 

is linked to the key 

elements of the 

leadership standard 

and demonstrates 

personal growth as a 

leader. 

importance of the 

connection.  

Candidate identifies 

the standard(s) 

element(s) that 

inform the project.   

Candidates states the 

findings and 

presents an analysis 

of the project based 

on the findings 

including a critique 

of the work and 

provides suggestions 

for further or 

continued impact.  

Candidateôs 

reflection is linked 

to the key elements 

of the leadership 

standard and 

demonstrates 

personal growth as a 

leader and provides 

personal goals for 

continued learning. 

 

Domain 4 Facilitating Improvements in Instruction and Student Learning.   

The teacher leader facilitates the collection, analysis, and use of classroom and school based data to identify opportunities to 

improve curriculum, instruction, assessment, school organization, and school culture; engages in reflective dialog with 

colleagues based on observation of instruction, student work, and assessment data and helps make connections to research based 

effective practices; supports colleagues’ individual and collective reflection and professional growth by serving in roles such as 

mentor, coach, and content facilitator; serves as a team leader to harness the skills, expertise, and knowledge of colleagues to 

address curricular expectations and student learning needs; uses knowledge of existing and emerging technologies to guide 

colleagues in helping students skillfully and appropriately navigate the universe of knowledge available on the Internet, use 

social media to promote collaborative learning, and connect with people and resources around the globe; and promotes 

instructional strategies that address issues of diversity and equity in the classroom and ensures that individual student learning 

needs remain the central focus of instruction.   

Project 4 

 Unsatisfactory Emerging Proficient Distinguished  

Teacher 

Leader 

Domain 4 

Candidate aligns the 

goals of the project to 

the Teacher Leader 

Standard, but lacks a 

strong connection.   

Candidate aligns tasks 

and activities to the 

Standard without an 

explicit connection.    

Candidate aligns the goals 

of the project to the 

Teacher Leader Standard.  

Candidate aligns tasks and 

activities to the Standard.  

Candidate identifies the 

element(s) that inform the 

project.  Candidates states 

the finding and presents an 

Candidate aligns the 

goals of the project to 

the Teacher Leader 

Standard and provides 

a rationale for the 

goals. Candidate 

aligns tasks and 

activities to the 

Standard and relates 

Candidate aligns the 

goals of the project to 

Teacher Leader 

Standard and 

incorporates and 

relates the alignment 

to educational theory 

or research.  
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Candidate fails to 

identify the element(s) 

that inform the project.  

Candidates states the 

finding but presents no 

analysis of the project 

based on the findings.  

Candidateôs reflection 

lacks connection to the 

key elements of the 

leadership standard. 

analysis of the project 

based on the findings.  

Candidateôs reflection is 

linked to the key elements 

of the leadership standard. 

the artifacts or 

evidence to the 

standard.  Candidate 

identifies the 

standard(s) element(s) 

that inform the 

project.  Candidates 

states the findings and 

presents an analysis of 

the project based on 

the findings including 

a critique of the work.  

Candidateôs reflection 

is linked to the key 

elements of the 

leadership standard 

and demonstrates 

personal growth as a 

leader. 

Candidate aligns 

tasks and activities to 

the Standard and 

relates the artifacts or 

evidence to the 

standard and explains 

the importance of the 

connection.  

Candidate identifies 

the standard(s) 

element(s) that 

inform the project.   

Candidates states the 

findings and presents 

an analysis of the 

project based on the 

findings including a 

critique of the work 

and provides 

suggestions for 

further or continued 

impact.  Candidateôs 

reflection is linked to 

the key elements of 

the leadership 

standard and 

demonstrates 

personal growth as a 

leader and provides 

personal goals for 

continued learning. 

 

Domain 5 Promoting the Use of Assessments and Data for School and District Improvement. 

The teacher leader increases the capacity of colleagues to identify and use multiple assessment tools aligned to state and local 

standards; collaborates with colleagues in the design, implementation, scoring, and interpretation of student data to improve 

educational practice and student learning; creates a climate of trust and critical reflection in order to engage colleagues in 

challenging conversations about student learning data that lead to solutions to identified issues; and works with colleagues to use 

assessment and data findings to promote changes in instructional practices or organizational structures to improve student 

learning.  

Project 5 

 Unsatisfactory Emerging Proficient Distinguished  

Teacher 

Leader 

Domain 5 

Candidate aligns the 

goals of the project to the 

Teacher Leader Standard, 

but lacks a strong 

connection.   Candidate 

aligns tasks and activities 

to the Standard without 

an explicit connection.    

Candidate aligns the 

goals of the project to 

the Teacher Leader 

Standard.  Candidate 

aligns tasks and 

activities to the 

Standard.  Candidate 

identifies the 

Candidate aligns the 

goals of the project to 

the Teacher Leader 

Standard and provides a 

rationale for the goals. 

Candidate aligns tasks 

and activities to the 

Standard and relates the 

Candidate aligns the 

goals of the project to 

Teacher Leader 

Standard and 

incorporates and 

relates the alignment 

to educational theory 

or research.  
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Standard, but lacks a 

strong connection.   

Candidate aligns tasks 

and activities to the 

Standard without an 

explicit connection.    

Candidate fails to 

identify the element(s) 

that inform the project.  

Candidates states the 

finding but presents no 

analysis of the project 

based on the findings.  

Candidateôs reflection 

lacks connection to the 

key elements of the 

leadership standard. 

Standard.  Candidate 

aligns tasks and 

activities to the 

Standard.  Candidate 

identifies the 

element(s) that inform 

the project.  

Candidates states the 

finding and presents 

an analysis of the 

project based on the 

findings.  Candidateôs 

reflection is linked to 

the key elements of 

the leadership 

standard. 

Teacher Leader 

Standard and 

provides a 

rationale for the 

goals. Candidate 

aligns tasks and 

activities to the 

Standard and 

relates the 

artifacts or 

evidence to the 

standard.  

Candidate 

identifies the 

standard(s) 

element(s) that 

inform the 

project.  

Candidates states 

the findings and 

presents an 

analysis of the 

project based on 

the findings 

including a 

critique of the 

work.  

Candidateôs 

reflection is 

linked to the key 

elements of the 

leadership 

standard and 

demonstrates 

personal growth 

as a leader. 

project to 

Teacher 

Leader 

Standard and 

incorporates 

and relates 

the 

alignment to 

educational 

theory or 

research.  

Candidate aligns 

tasks and 

activities to the 

Standard and 

relates the 

artifacts or 

evidence to the 

standard and 

explains the 

importance of 

the connection.  

Candidate 

identifies the 

standard(s) 

element(s) that 

inform the 

project.   

Candidates 

states the 

findings and 

presents an 

analysis of the 

project based on 

the findings 

including a 

critique of the 

work and 

provides 

suggestions for 
further or 

continued 

impact.  

Candidateôs 

reflection is 

linked to the key 

elements of the 

leadership 
standard and 

demonstrates 

personal growth 
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elements of the 

leadership standard 

and demonstrates 

personal growth as a 

leader and provides 

personal goals for 

continued learning. 

 

Suggested Personalized Projects: Leadership in Practice 
The personalized project is to be standards based and rubric scored and no less significant in scope and depth then the 
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 Facilitates consensus on importance of assessment data 

 Demonstrates recognition of importance of respecting colleaguesô opinions 

D. Strives to create an inclusive culture where diverse perspectives are welcomed in addressing challenges; and  

 Listens in groups to a range of opinions 

 Models inclusion in practice 

 Shows respect for all opinions 

E. Uses knowledge and understanding of different backgrounds, ethnicities, cultures, and languages to promote effective 

interactions among colleagues.  

 Is an inclusive ñhostò of decision making groups 

 Gives all, no matter the background, an opportunity to be heard 

 Keeps discussions targeted on effective communication 

Domain II: Accessing and Using Research to Improve Practice and Candidate Learning Promoting
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 Leads a collaborative effort to plan professional learning 

 Demonstrates alignment of content standards with school or district improvement goals 

B. Uses information about adult learning to respond to the diverse learning needs of colleagues by identifying, promoting, 

and facilitating varied and differentiated professional learning;  

 Demonstrates understanding of adult learning styles 

 Designs meetings and professional learnings that reflect differentiated adult learning 

 Conducts professional learning activities that reflect differentiated adult learning 

C. Facilitates professional learning among colleagues;  

a. Participates in a learning study with a colleague 

b. Co-teaches with a colleague 

c. Leads a team building activity 

D.  Identifies and uses appropriate technologies to promote collaborative and differentiated professional learning;  

 Creates alignment document between technologies and pedagogy 

 Demonstrates technologies vis-à-vis pedagogy 

 Demonstrates technologies aligned with candidate learning needs 

E. Works with colleagues to collect, analyze, and disseminate data related to the quality of professional learning and its 

effect on teaching and candidate learning;  

 Leads a team study of impact of specific professional learning activities 

 Demonstrates alignment of professional learning activities to candidate learning 

 Shares findings of team study with colleagues and building and district leadership 

F.  Advocates for sufficient preparation, time, and support for colleagues to work in teams to engage in job-embedded 

professional learning;  

 Conducts and analysis of needs in job-embedded professional learning 

 Presents plan for changes in preparation, time and support for professional learning to building and district 

leadership 

 Advocates for implementation of professional learning plan 

G.  Provides constructive feedback to colleagues to strengthen teaching practice and improve candidate learning; and  

 Offers to assist colleagues in strengthening teaching practice 

 Participates in a walk-through  

 Participates in rounds 

H.  Uses information about emerging education, economic, and social trends in planning and facilitating professional 

learning.  

 Creates newsletter-style updates on emerging trends 

 Creates a blog for updates on emerging trends 

 Shares articles with colleagues 

Domain IV: Facilitating Improvements in Instruction and Candidate Learning 

The teacher leader:  

 

A. Facilitates the collection, analysis, and use of classroom and school-based data to identify opportunities to improve 

curriculum, instruction, assessment, school organization, and school culture;  

 Provides curriculum-relevant data to colleagues 

 Leads conversation on opportunities to improve learning based on the data 
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 Models a ñfail-safeò climate in which it is safe to challenge oneself 

 Leads collaborative development of collegial ñrules of engagementò 

D. Works with colleagues to use assessment and data findings to promote changes in instructional practices or 

organizational structures to improve candidate learning.  

 Conducts a workshop for aligning data findings and instructional practice 
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 Adds a ñcoming eventsò item to PLC meetings 

 Reads professional journals and newspapers, print and virtual, and shares with colleagues 

 Attends Education Committee hearings of local board and state legislature 

B. Works with colleagues to identify and use research to advocate for teaching and learning processes that meet the needs 

of all candidates;  

 Conducts research reading circle 

 Includes relevant research in PLC meetings 

 Models high expectations for all candidates 

C. Collaborates with colleagues to select appropriate opportunities to advocate for the rights and/or needs of candidates, to 

secure additional resources within the building or district that support candidate learning, and to communicate 

effectively with targeted audiences such as parents and community members;   

 Maintains communication with school and district leadership over resources to improve candidate learning 

 Considering audience, composes clear message to building and district leadership regarding resource needs 

 Considering audience, composes clear message to parents and community members regarding resource needs 

D. Advocates for access to professional resources, including financial support and human and other material resources, that 

allow colleagues to spend significant time learning about effective practices and developing a professional learning 

community focused on school improvement goals; and  

 Maintains communication with school and district leadership over resources to support professional learning 

 Considering audience, composes clear message to building and district leadership regarding resource needs for 

professional learning 

 Considering audience, composes clear message to parents and community members regarding resource needs 

for professional learning 

E. Represents and advocates for the profession in contexts outside of the classroom.  

 Makes presentation to building and district leadership 

 Makes presentation to board of education 

 Makes presentation to parents and community stakeholders. 
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