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Delaware Teacher Standards: Interstate Teacher Assessment and Support Consortium (InTASC)  

Specialized Professional Association Standards: CAEP K

http://www.ccsso.org/Documents/2013/2013_INTASC_Learning_Progressions_for_Teachers.pdf
http://caepnet.org/~/media/Files/caep/standards/2018-caep-k-6-elementary-teacher-prepara.pdf?la=en
https://exceptionalchildren.org/standards/initial-practice-based-professional-preparation-standards-special-educators
https://exceptionalchildren.org/standards/initial-practice-based-professional-preparation-standards-special-educators
https://www.iste.org/standards/for-educators#startstandards
/academics/competencies.aspx#graduate
https://www.nasdtec.net/page/MCEE_Doc
https://education.delaware.gov/wp-content/uploads/2021/07/dtgss_observation_framework.pdf
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Learning Outcome 1 - Candidates apply their understanding of the academic subject matter 
content of the general curriculum and specialized curricula to inform their programmatic 
and instructional decisions for learners with exceptionalities. (CEC 3.1, 3.2) 
 

Learning Activities/Performance Tasks: 
1.
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4. Candidates will administer preference assessments and interest surveys to determine a 
�������ǯ����������������������������������������������������������������������������������Ǥ�� 

5. Candidates will administer a family survey to learn more about a student through their 
immediate family or caretakers.  

6. Candidates will identify an effective means of ongoing communication with family to share 
progress. 
 
Assessment: Candidates will design or select a preference assessment and administer it to 
a student. Candidates will use the preference assessment data to develop a learner profile 
on the individual student. Candidates will also use a family survey to receive more relevant 
information on a student. 
 

 
Learning Outcome 4 - Candidates apply team processes and communication strategies to 
collaborate in a culturally responsive manner with families, paraprofessionals, and other 
professionals within the school, other educational settings, and the community to plan 
programs and access services for individuals with exceptionalities and their families. (CEC 
7.1, 7.2, 7.3, 7.4) 
 

Learning Activities/Performance Tasks: 
1. Candidates will explain and demonstrate the importance of collaboration and 

communication among families.  
2. Candidates will use parent surveys or questionnaires to understand more about the 

�������ǯ�����������������������to become more culturally responsive.  
3. Candidates will collaborate with related services, co-teachers, and paraprofessionals, 

working together as a team to meet the needs of students.  
 

Assessment: Candidates will design a survey for families to complete that will provide 
culturally relevant information. Candidates will also develop a communication tool to use 
when communicating with parents. Candidates will develop a plan incorporating planning 
with an education team such as related services, co-teachers, and paraprofessionals.  

 
 

Week Week at a Glance Essential Questions 
One How can I better understand exceptional students so that we can better meet their 

needs? 
Two How can I use preference assessment or interest survey to learn more about my 

students and use it for instructional planning? 
Three How can I use common core standards and dynamic learning maps to meet the 

needs of students with unique learning needs? 
Four How can I use accommodations as well as adaptations and modifications to meet the 

needs of the students? 
Five How can I be deliberate and effective when planning with related services and 

paraprofessionals to better meet the needs of exceptional students? 
Six How can I use assessment data to make instructional changes?   
Seven Why are transitions important in future planning for a student?    
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Assignments and Grading 
 

1. Discussion Boards  (20%) 
2. Assignments   (50%) 
3. SEA    (30%) 

 
�����������������������������������������������������ǲ�����������������ǳ������������������������Ǥ�
Additional details and resources, including Open Educational Resources (OERs), and the course 
outline, can be found on the course site.   
 
Academic Policies 
 
Procedure/Guidelines for Receiving Special Accommodations 
 
College of Education Attendance Policy: 
 
In the College of Education, faculty must approve all requests for absences that are exceptions to the 
University policy. Vacations are not considered legitimate reasons for missing classes. Faculty must 
be contacted prior to class in all cases except valid emergencies. Failure to obtain approval for 
exceptions may result in lowering the final passing grade or assigning a FA (failure due to absence). 
 
Students who have registered for a course and never attended the class at all will receive a grade of 
NA (never attended). Early departures and late arrivals will be cumulative toward class absences. It 
��������������ǯ��������������������������������������������������������������������Ǥ������������� 
register and enter the course on the drop/add date have four days to complete the first ����ǯ��
assignments. 
 
Course Materials: No Textbook Required; Online Educational Resources Only 
 
Course Resource Links  
 
AFIRM Modules 
DOE Website 
Edutopia 
Instructure 
IRIS Modules 
PAES 
Paths to Literacy 
Positive Action 
TIES Center 
 
Structured External Assignment Instructions and Rubric 
 
The special education professional will create a highly rigorous, appropriately differentiated, unit 
plan using the Wilmington University Teaching and Learning Roadmap (lesson plan format) that 

/academics/acadpolicies.aspx
/studentlife/disabilityservices/procedure.aspx
https://afirm.fpg.unc.edu/afirm-modules
https://www.doe.k12.de.us/Page/3812
https://www.edutopia.org/blog/fire-up-class-student-interest-surveys-rebecca-alber
https://www.instructure.com/resources/blog/4-ways-teachers-can-use-assessment-data-inform-instruction
https://iris.peabody.vanderbilt.edu/module/fam/
https://www.paesauthor.com/about-paes
https://www.pathstoliteracy.org/instructional-strategies-students-multiple-disabilities/
https://www.positiveaction.net/blog/teaching-special-education-strategies
https://tiescenter.org/
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student), assistive and instructional technology, behavior support tools, lesson essential questions, 
activating activities, summarizing activities, evidence of student collaboration, formative 
assessment, and all other necessary elements as indicated by the planned lessons. 
  

• The Unit must include four lessons addressing the various Essential Elements of the 
Common Core State Standards (CCSS) in English Language Arts or Math.   

• The Unit should be designed for one of the following scenarios: 
o A self-contained classroom containing four students who have significant 

intellectual disabilities and/or autism and all qualify to take the alternative 
assessment, or 

o A pullout classroom setting that has at least two students with significant 
intellectual disabilities and/or autism and those two students qualify for the 
alternative assessment but are being educated in another setting for the remainder 
of the day. 

• The Unit can be created for any grade third through eighth. 
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c. Under the Essential Element, include the Linkage Level showing where the 

student is currently able to address the Element. 

2. Essential Questions: 

a. These are related to the global learning you are expecting and are directly 

related to the standards. 

b. Include open-ended questions that stimulate learning for the lesson. 

4. Activity Objectives/Goals:  

a. One or more objectives must be stated for each lesson. 

b. Objectives are stated as learning outcomes in behavioral terms that are clear and 

measurable. 

c. Objectives should follow a three-part format: (1) identify who is to perform the 

desired behavior; (2) identify the actual behavior to be employed in 

demonstrating mastery of the objective; (3) identify the result, the product or the 

performance of the behavior that will be evaluated to determine whether the 

objective has been mastered. 

5. Measuring Success: 

a. This plan for assessing learning achievement is written before the 

lesson is taught. 

b. Clear, measurable criteria for evaluating student performance of each 

instructional objective through traditional or alternative forms of 

assessment will be explained in this section and attached. 

4. Activity Structure: 

a. Plan to teach a 20Ȃ40-minute lesson from your Unit in your classroom 

placement. Your instructional plan should include: (Refer to the 

Wilmington University Lesson Plan for Special Education for specific 

requirements). 

1. Introduction- This sub-section should: 

(1) establish the purpose or objective 

of the lesson for the students 

(anticipatory set); (2) connect this 

lesson to prior knowledge; (3) engage 

the learners; i.e., motivate them. 

2. Development- This sub-section should 

include a detailed and sequential 

explanation of the developmentally 

appropriate methods (strategies) that 

will be employed to teach this lesson; 

such things as teacher modeling, ways 

���������������������ǯ���������������

and techniques to provide for guided 

practice should be considered; this 

section can also include an explanation 

of room arrangement, a list of 



 

SYLLABUS IS SOLE PROPERTY OF WILMINGTON UNIVERSITY 

questions to be asked and even 

expected student responses. 

3. Closure- This sub-section should 

include: (1) an explanation of the 

technique(s) that will be used to 

������������������������������ǯ��

content; (2) an assignment, if 

appropriate; (3) reference to the 

������ǯ���������������������������������

presented at the beginning of the 

lesson. 

4. Instructional Strategies:  

a. Describe the research-based best practices that will be employed (or relevant 

learning theories) and why they were selected. 

b. How will you address the various essential element and linkage level needs of 

students with significant intellectual disabilities or autism? 

c. What behavioral strategies will you use to ensure students stay engaged? 

5. Application:  

a. Describe the opportunities that will be provided for the students to apply the 

knowledge and/or practice the skills learned. 

6. Accommodations/Adaptations/Technology:  

a. Describe the instructional and/or technology/assistive technology that will be 

incorporated into the activity and how this will enhance learning purposefully. 

b. Describe how you will use instructional technology to manage and document the 

learning process and access sources of information that are developmentally 

appropriate, relevant and interesting. 

c. Many of the adaptations should be built into your lesson plan. Thus, this section 

may include general accommodations and adaptations you will use for the class. 

7. Personalized Learning:  

a. Given that your Unit will focus on embedding specialized instruction into your 

lesson plans, you will use this section to describe specific goals for you students 

who have significant intellectual disabilities and/or autism, as well as goals for 

other students.  

b. ����������������������������������������������������������������������ǯ����������

needs? 

c. How will you assist students in assuming responsibility of their own learning? 

8. Instructional Materials: 

a. This section requires a list of all materials needed to implement the lesson. 

b. The list should include the quantity, source and title of print and non-print 

materials. 

c. The list should include the quantity and source of any consumable materials or 

supplies. 

d. Any handouts and/or transparencies utilized should be attached to the lesson 

plan when it is submitted for evaluation. 



 

SYLLABUS IS SOLE PROPERTY OF WILMINGTON UNIVERSITY 

12. Learning   Environment 

a. Describe how you will create an appropriate learning environment for this activity 
(physical, emotional, aesthetic, social/interactional, leadership, sensory, etc.) 

13. Extensions:  
a. Describe the activities that will enable students to apply their new knowledge and 

skills in different ways and/or in unfamiliar situations. 
14. Follow-Up:  

a. Describe the intermittent reinforcement strategies that will deepen student 
��������ǡ����������������������ǡ����������������������������ǥ�������������������
occur. 
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STANDARDS & 

OBJECTIVES   

Goal and Standard 

alignment- includes 

Essential element and 

Linkage levels  

  

  

The candidate provided 

few generic examples 

demonstrating a limited 

understanding of how to 

make connections between 

group’s needs and abilities 

and educational 

standards/goals in the 

instructional process. 

Includes appropriate 

standards and linkage 

levels  

The candidate provided 

and described general 

examples demonstrating an 

understanding of how to 

make connections between 

groups and targeted 

students’ needs and 

abilities and educational 

standards/goals in the 

instructional process.  

Includes appropriate 

standards and linkage 

levels  

The candidate provided 

and described specific 

examples demonstrating 

an understanding of how 

to make connections 

between groups and 

targeted students’ needs 

and abilities and 

educational 

standards/goals in the 

instructional process. 

Includes appropriate 

standards, linkage levels 

and…  

The candidate provided 

numerous specific 

examples demonstrating 

an understanding of how 

to make connections 

between groups and 

targeted students’ needs 

and abilities and 

educational 

standards/goals in the 

instructional process. 

Includes appropriate 

standards and linkage 

levels, describing…  

CEC Initial Practice-Based Professional Preparation Standards for Special Educators (2020)  
Standard  
Standard 5: Supporting Learning Using Effective Instruction  
Key Elements:  
5.1: Candidates use findings from multiple assessments, including student self-assessment, that are responsive to cultural and linguistic diversity and specialized as needed, to identify what 

students know and are able to do. They then interpret the assessment data to appropriately plan and guide instruction to meet rigorous academic and non-academic content and goals for each 

individual.     
5.2: Candidates use effective strategies to promote active student engagement, increase student motivation, increase opportunities to respond, and enhance self‐regulation of student learning.    
5.3: Candidates use explicit, systematic instruction to teach content, strategies, and skills to make clear what a learner needs to do or think about while learning.    
5.4: Candidates use flexible grouping to support the use of instruction that is adapted to meet the needs of each individual and group.    
5.5: Candidates organize and manage focused, intensive small group instruction to meet the learning needs of each individual.    

Lesson Objectives   

  

  

  

Candidate provided 

learning objectives that are 

not framed using Bloom’s 

Taxonomy, are not 

measurable, or 

performance based and do 

not include criteria or 

condition. Objectives are 

not aligned with student 

needs.   

Candidate provides 

learning objectives using 

Bloom’s Taxonomy or 

DOK with terms such as 

“understand” or “learn”, 

which are neither 

performance-based nor 

measurable. Only action 

verbs and content are 

identified in the objectives. 

Some of the objectives 

Candidate frames most of 

the learning objectives 

using Bloom’s Taxonomy 

or DOK with measurable 

action verbs such as 

“demonstrate”, “apply” or 

“identify”, which measure 

various levels of skills 

and are performance-
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identify either a condition 

or criteria. Objective are 

aligned to group needs and 

targeted students’ needs.   
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discuss opportunities for 

the targeted students to 

achieve the objectives of 

the lesson.  

targeted students to 

achieve the objectives of 

the lesson.  

students and provides 

opportunities for targeted 

students to achieve 

objectives of the lesson.  

students and discusses 

opportunities for targeted 

students to achieve and 

extend objectives of the 

lesson.   

CEC Initial Practice-Based Professional Preparation Standards for Special Educators (2020)  
Standard  
Standard 3: Demonstrating Subject 
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Explicit Teaching 

strategies   

  

  

  

The Candidate lists how 

they will explicitly teach/ 

model or demonstrate the 

skill/concept/strategy but 

is not complete or does not 
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planned formative or 

summative assessments, 

plans are very generic in 

nature. (good job etc) 

Plans may address group 

needs only.  

formative or summative 

assessments, Plans may 

address group needs only.  

students and group based 

upon planned formative 

and summative 

assessments to guide 

learning.  

students and group based 

upon planned formative 

and summative 

assessments to guide 

learning and to monitor 

progress.   

CEC Initial Practice-Based Professional Preparation Standards for Special Educators (2020)  
Standard  
Standard 4: Using Assessment to Understand the Learner and the Learning Environment for Data-Based Decision Making  



 

SYLLABUS IS SOLE PROPERTY OF WILMINGTON UNIVERSITY 

does not explain  

connection.   

learning and Candidate 

explains connection.   

learning and Candidate 

explains connection.   

upon principles of 

effective teaching which 

the candidate identifies.  

CEC Initial Practice-Based Professional Preparation Standards for Special Educators (2020)  
Standard  
Standard 4: Using Assessment to Understand the Learner and the Learning Environment for Data-Based Decision Making  
Key Elements:  
4.2: Candidates develop, select, administer, and interpret multiple, formal and informal, culturally and linguistically appropriate measures and procedures that are valid and reliable to 

contribute to eligibility determination for special education services.    
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encourages safe, equitable, 

positive, and supportive 

learning environment but 

are not appropriate for 

described students or 

lesson.  

encourages safe, equitable, 

positive, and supportive 

learning environment.  

diverse students and 

encourages a safe, 

equitable, positive, and 

supportive learning 

environment.   

students and encourages a 

safe, equitable, positive, 

and supportive and relates 

to targeted student needs 

or contextual 

information.   

CEC Initial Practice-Based Professional Preparation Standards for Special Educators (2020)  
Standard  
Standard 3: Demonstrating Subject Matter Content and Specialized Curricular Knowledge  
Key Elements:  
3.1: Candidates apply their understanding of academic subject matter content of the general curriculum to inform their programmatic and instructional decisions for individuals with 

exceptionalities.  
3.2: Candidates augment the general education curriculum to address skills and strategies that students with disabilities need to access the core curriculum and function successfully within a 

variety of contexts as well as the continuum of placement options to assure specially designed instruction is developed and implemented to achieve mastery of curricular standards and 

individualized goals and objectives.  

Use of UDL and HLP  

  

Candidate integrates some 

principles of UDL or High 

Leverage Practices into the 

lesson in a vague or 

generic manner. Names the 

step or topic but does not 

explain.  

Candidate integrates some 

principles of UDL or High 

Leverage Practices into the 

lesson in a vague or 
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across content   

  

there is not a direct 

correlation to content.  

practice skills in 

upcoming lessons.  

skills in subsequent 

lessons in a variety of way 

and across content areas.  

CEC Initial Practice-Based Professional Preparation Standards for Special Educators (2020)  
Standard  
Standard 3: Demonstrating Subject Matter Content and Specialized Curricular Knowledge  
Key Elements:  
3.1: 
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communication systems or 

describes the use of 

assistive technology to 

support and enhance the 

speech, language and 

communication of the 

targeted students.  

communication systems in 

a lesson plan, or include in 

their lesson plans, the use 

of assistive technology to 

support and enhance the 

speech, language and 

communication of the 

targeted students.  

augmentative 

communication systems, 

or justify in their lesson 

plans, the use of assistive 

technology to support and 

enhance the speech, 

language, and 

communication of the 

targeted students  

alternative and 

augmentative 

communication systems or 

create lesson plans with 

assistive technology to 

support and enhance the 

speech, language, and 

communication of the 

targeted students.  

CEC Initial Practice-Based Professional Preparation Standards for Special Educators (2020)  
Standard  
Standard 3: Demonstrating Subject Matter Content and Specialized Curricular Knowledge  
Key Elements:  
3.1: Candidates apply their understanding of academic subject matter content of the general curriculum to inform their programmatic and instructional decisions for individuals with 

exceptionalities.  
3.2: Candidates augment the general education curriculum to address skills and strategies that students with disabilities need to access the core curriculum and function successfully within a 
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3.1: Candidates apply their understanding of academic subject matter content of the general curriculum to inform their programmatic and instructional decisions for individuals with 

exceptionalities.  
3.2: Candidates augment the general education curriculum to address skills and strategies that students with disabilities need to access the core curriculum and function successfully within a 

variety of contexts as well as the continuum of placement options to assure specially designed instruction is developed and implemented to achieve mastery of curricular standards and 

individualized goals and objectives.  

PERSONALIZED 

LEARNING:  

  

Scaffolding Instruction:  

  

  

Candidate tries to explain 

how instruction is 

generally scaffolded to 

match the levels of support 

but explanation is 

ambiguous or vague.  

Candidate explains how 

instruction is scaffolded to 

provide and match the 

levels of support needed by 

group of students.  

Candidate explains how 

instruction is scaffolded 

to match and provide the 

levels of support needed 

by group and target 

students.  

Candidate explains how 

instruction is scaffolded to 

match and provide the 

levels of support needed 

by group and target 

students with specific 

examples related to needs 

of the targeted students.   
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Standard 5: Supporting Learning Using Effective Instruction  
Key Element:  
5.6: Candidates plan and deliver specialized, individualized instruction that is used to meet the learning needs of each individual. 
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3.1: Candidates apply their understanding of academic subject matter content of the general curriculum to inform their programmatic and instructional decisions for individuals with 

exceptionalities.  
3.2: Candidates augment the general education curriculum to address skills and strategies that students with disabilities need to access the core curriculum and function successfully within a 

variety of contexts as well as the continuum of placement options to assure specially designed instruction is developed and implemented to achieve mastery of curricular standards and 

individualized goals and objectives.  

MATERIALS:   

  

Graphic organizers, mind 

maps  

  

  

Must be attached per 

directions  

Candidate lists graphic 

organizers, mind maps or 

other advanced organizers 

that do not appear aligned 

with content.   

Candidate lists graphic 

organizers, mind maps or 

other advanced organizers 

aligned with content but 

does not state how they 

support or promote student 

learning.  

Candidate provides a 

variety of graphic 

organizers, mind maps or 

other advanced organizers 

that align with content 

and how explains how 

they support and promote 

learning for the group and 

the targeted students.  

Candidate provides a 

variety of graphic 

organizers, mind maps or 

other advanced organizers 

that align with content and 

describes how they 

support and promote 

learning based on the 

needs the group and the 

targeted students.  

CEC Initial Practice-Based Professional Preparation Standards for Special Educators (2020)  
Standard  
Standard 3: Demonstrating Subject Matter Content and Specialized Curricular Knowledge  
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Standard  
Standard 3: Demonstrating Subject Matter Content and Specialized Curricular Knowledge  
Key Elements:  
3.1: Candidates apply their understanding of academic subject matter content of the general curriculum to inform their programmatic and instructional decisions for individuals with 

exceptionalities.  
3.2: Candidates augment the general education curriculum to address skills and strategies that students with disabilities need to access the core curriculum and function successfully within a 

variety of contexts as well as the continuum of placement options to assure specially designed instruction is developed and implemented to achieve mastery of curricular standards and 

individualized goals and objectives.  
Bottom of Form  

  

 


